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FOREWORD

I have had to great joy to be professionally involved in theatre and education for over 30 years. It has been an interesting journey of challenges and discoveries. Much of my educational work has been with students who have language and communication difficulties, who come from economically challenging circumstances, or who have disabilities. To many of these students, reading, writing, and conversing did not come easily. The thought of reading a story and writing an essay caused serious trepidation.

Over the years, my classrooms became laboratories for exploring ways to help students to not just read, write, and communicate effectively, but to find the joy of reading a poem, writing a story, or delivering a monologue.  For many of my students and for me, the answer came in the form of physical theatre (mime, gestures, pedestrian movement, sign language, dance). By employing a physical theatre approach in my English, Social Studies, and Theatre classes, my students and I gained insight to what we were reading. I also discovered the value of using physical theatre to prepare students for reading and writing. The images my students about a topic or story we were studying stayed with them while they read and when they took exams. The process increased the students’ critical thinking skills. They were better able to recognize images and patterns. Peer feedback became an important part of the process and as result students were able concretely analyze a piece presented in class, provide informative and constructive feedback, and to accept criticism. The physical theatre process also increased the students’ ability to concentrate, to work cooperatively with their fellow students, and to more clearly express their thoughts and ideas.

Often as a result, the fear of attempting to read what seemed like strange alien markings on paper was replaced by a joy for reading and learning. Language came to life for the students and for me. I was not sure why this approach was working until a read Howard Gardner’s Theory of Multiple Intelligences. I realized that I was addressing my students’ and my own bodily-kinesthetic learning needs. As I continued to read more research about learning and about the relationship of the arts to learning, I felt validated as a teacher, as an artist, and as a person.

The materials in this packet provide insight to this physical theatre approach. I have written the activities in a “script” format to provide anyone who wants to use the activities with as much information as possible in preparing for their class. I have also provided examples of how the goals, objectives, and strategies might satisfy the Maryland Essential Learner Outcomes and the Maryland Voluntary Curriculum. The packet also contains a glossary of terms and resources for teachers.

Theatre as a Pre-Reading Activity

MATI Workshop I Summary
Goals
Participants will gain a greater understanding of:

A. Physical theatre

B. The role physical theatre can take in enhancing literacy

C. The role physical theatre can play in developing acting and communication skills

D. How the creative process can increase students’ interpersonal skills.

Objectives
A. Participants will demonstrate elements of physical theatre through guided activities

B. Participants will use non verbal communication to convey size, objects, and a short story

C. Given instructions by the facilitator, participants will use appropriate movements, gestures, and/or facial expressions to communicate an idea, an object, emotion, or person.

D. Participants will work in a cooperative learning environment to create and present a short story using physical theatre techniques.

E. Participants will document their story using at least two modalities

F. Participants will demonstrate an ability to receive and provide constructive criticism

Strategies/Activities
1. Introduction

2. Warm-ups

3. Environments
4. 1 – 2 –3
5. Nursery Rhymes Tableaus

6. Sharing Nursery Rhymes

7. Index card pictures

8. Sequence index cards

9. Index card sentences

10. Sequence sentence cards

11. Wrap-up

12. Looking ahead

Materials
Large unlined index cards

Writing utensils

Enhancing Reading and Writing Through Theatre

MATI Workshop I I Summary
Goals
Participants will gain a greater understanding of:

I. Physical theatre

II. The role physical theatre can take in enhancing literacy

III. The role physical theatre can play in developing acting and communication skills

IV. How the creative process can increase students’ interpersonal skills.

Objectives
A. Participants will demonstrate elements of physical theatre through guided activities

B. Participants will use non verbal communication to convey size, objects, and a short story

C. Given instructions by the facilitator, participants will use appropriate movements, gestures, and/or facial expression to communicate an idea, an object, emotion, or person.

D. Participants will work in a cooperative learning environment to create and present a short story using physical theatre techniques.

E. Participants will use physical theatre techniques to interpret selected readings

F. Participants will demonstrate an ability to receive and provide constructive criticism

Strategies/Activities
1. Introduction

2. Warm-ups

3. Masks
4. Big/Little
5. Play Building

6. Poetry Readings/Physicalizations

7. Cast shares their play

8. Poetry reading group shares selections

9. Wrap-up

Materials
Flip chart

Markers

Poetry selections
Theatre Games Activity Summaries

Intro
Today we’re going to learn more about physical or movement theatre and how to become better actors or communicators. When we talk about physical or movement theatre what kinds of things do you think we mean? What kinds of things would you be doing as an actor? (Possible responses: movement, gesture, dance, mime, sign language) Sometimes we can communicate without using words. For example, if you were really happy about something, how could you show me you were happy? (Don’t tell me…show me.) Very good! Now what if you were very sad…angry…

In our work as actors, we need to develop our tools. What tools to you think an actor uses?

· Body

· Imagination

· Experience

· “Voice” (A deaf actor’s voice may be the signing style)

· Material (script, synopsis, libretto, score)

Just like a carpenter needs tools like a hammer or a saw to work, we, as actors need practice using our using our tools. Today, we will do some warm ups and then do play some games or activities to develop our tools.

Warm ups
Why do you think it is important for us to warm up? (Possible responses: It gets your body ready. It gets your mind ready? It helps us focus on our work. It helps protect us from injury. Warm ups helps us better use our body.)

[Lead the group in a warm up. The warm up should be fun, but controlled. In the limited time you have, it should stretch or warm up most of the body. There are different kinds of warm exercises. One kind is called “isolation” exercises. In this process, each movement sequence focuses or isolates on a particular part of the body. For example, one movement sequence might focus on rolling the right shoulder forward, then rolling it backward, then raising it, and then lowering it. The same sequence is done with the left shoulder. Isolation warm-ups encourage the performer to concentrate on the manipulation of a very specific part of the body in a very specific way. Through the process the performer becomes more aware of how that part of the body works and in time, the performer improves his or her ability to manipulate that part of the body in isolation or in combination with movements of other parts of the body.

Another way to approach warm-ups is through “choral” movement. The leader creates a movement that the ensemble copies. Then the leader modifies that movement and the group follows in kind. One of the things that I do is demonstrate a particular movement or movement phrase slowly making sure that everyone is doing that movement correctly. Then I gradually increase the rhythm of that movement. In this approach, it is important that everyone in the group moves in sync. When some groups find difficulty with this, I begin the sequence again at the slow rate and gradually increase the speed again. I repeat the process until the group successfully maintains the movement in unison at the higher speed. This process warms up the body, improves the ability to manipulate the body, encourages the group to pay attention to the movement and each other, and as a result develops a sense of ensemble.] 

How do you feel now that we warmed up?
Environments Activity Outline


Educational value:

· Increases student’s ability to concentrate

· Encourages creativity

· Enhances student’s visual imaging skills

· Develops a sense of ensemble

· Improves student’s ability to recognize and perform patterns and sequences

· Encourages students to take risks

[This game requires a space free of impediments and large enough to enable the group to move freely.]

We are going to play a game called “Environments.” I’m going to give you a gesture for a particular environment when I sign “go,” you move in that environment until I sign “freeze.”

Our first environment is “fog.” I’ll sign it like this (show again). This whole space, this whole room is filled with fog. Imagine what that is like. Ready. Go. [Allow the group to explore and discover and have fun. There should be no talking. After a minute or two sign freeze. Wait until everyone has totally frozen. Keep the freeze sign until there is total stillness. Clap your hands a couple of times and indicate that the participants are to return to their circle.]

Our next environment is syrup, but I’ll sign it this way [“sticky”]. This whole room is filled with syrup. Through the magic of theatre you will be able to breath. You won’t die. Imagine yourself trying to move or walk through “sticky.” Ready “sticky” “go.”

[Same procedure. Your instructions should diminish as you go through the different environments. Be sure to indicate for ice, hot, water 1 inch that the whole floor is that environment.]

Environments Sequence

· Fog

· Syrup (sticky)

· Ice (floor)

· Hot (floor)

· Water (1 inch)

· Water (waist high)

· Water (neck high)

[After to you complete the cycle.]

Great job. OK, let’s review. What are our environments? First is was…? Then…? [etc]

OK, here we go again. Begin the sequence again, but this time you do not sign “freeze.” Start with “fog” then at some point sign “sticky” several times until most of the group sees the new sign. Allow them to adjust and get it right. If someone doesn’t get it, don’t worry about it. They will eventually figure it out. As the sequence goes along, shorten the length of time you sign the next environment. Don’t be too brief, but enough for reasonable number of folks to see it and get it. You want the group to begin to depend on each other and not just you.

Go through the exact same sequence. The go back to “water” (1 inch). Once everyone is doing that environment, get up on a chair or something to elevate yourself. Begin so gesture “waves” on a beach. You can make the sound of waves if you want. Keep doing it. Allow the group to figure it out and have fun with it. The sign “freeze.” When they all freeze give them a big round of applause. Then ask them to sit in a circle.]

Sample processing questions:

When someone responds to a question, repeat and rephrase their response so that everyone gets it and you reinforce the important points.

· What did you discover in that game? What did you learn in that game?

· I used my imagination.

· I had fun.

· I moved differently in different environments? [Follow up question: How?]

· Before you can move in an environment, what did you have to do first?

· I had to imagine the environment first [Follow up: Is that important in theatre?]

· Yes. [Why?]

· Because to be a character in a play or to do anything in the play well, I need to have specific image in my head first.]

· Did you always know when to stop or change an environment?

· No [The how did you know which environment we were in?]

· I had to watch the others in the group. [Is being aware of others on stage important in theatre?]

· Yes [Why?]

· Because most of the time you are acting with other people on stage. [That’s right. So this is a good game to develop a sense of ensemble, a group, everyone working together.]

· Is there a sequence in this game?…What is that sequence? 

· Are sequences important in theatre?

· Yes [Why?]

· Actors must memorize lines or sequences.

· Anything else you discovered with this game? [Responses. Good. Now let’s go to our next activity.

1, 2, 3

Educational Value:

· Improves a student’s ability to focus

· Promotes a sense of ensemble (Enhances the student’s commitment to and contribution to group work)

· Develops student’s ability to follow directions

· Clarifies vocabularly (interpreting specific emotions)

· Improves a student’s physical composition skills

· Enhances a student’s critical eye

· Improves constructive criticism skills

· Enhances student’s ability to accept and use criticism

· Increases student’s attention to detail

· Increases student’s ability to follow directions

Place an object L, one C, and one R. 

This is a game about focus and using our body to sculpt pictures. The body is an essential actors tool in visual theatre. We need to create pictures that the audience can readily clearly and easily. Because we have limited time, I’ll give one hint about creating interesting pictures…levels. If we create different levels with our bodies, pictures that the audience might not expect or pictures that have interesting shapes that evoke a thought or feeling, we have a better chance of engaging the audience.

For this game, you well enter from the R with a general focus. I’ll clap my hands and you rush to #1 and freeze in a tableau. The object is the focus. So no matter what picture you create, you must be looking at the object.

I’ll clap my hands again and you break and walk around with a general focus. I clap again and you rush to #2 to create a second tableau. I clap…general…I clap…tableau for #3.

Note: when you rush to an object, you don’t have to leave the object where it is, you can raise it and thus move the focus. You still need to freeze.

After each group does their tableaus, the audience provides feedback about what worked and didn’t.

After the first group goes, you can add contrasting emotions to the three objects.

At the end of the game, process with the participants about what they learned in this game.

Masks


Educational value:

· Increases student’s ability to concentrate

· Encourages creativity

· Develops student’s ability to follow directions

· Enhances student’s visual imaging skills

· Develops a sense of ensemble

· Improves student’s ability to recognize and perform patterns and sequences

· Encourages students to take risks

· Increases student’s attention to detail

· Increases student’s ability to follow directions

· Enhances a student’s critical eye

This game is called “Masks.” The rules are that first make a mask with your face. Show it to everyone, find someone, and then throw your mask with your face. The person opposite you catches the mask with their face. 

They remove the mask and place it to the right of them. Then they pick up a new mask to their left and put it on. They show it, find someone, and throw it. 

[Demonstrate the game for them.]

[I’m very picky that people remove the mask and place it right and pick up the new mask on left. It’s about paying attention and following directions. Make sure that people use stops before they throw their masks. If they don’t then it is difficult for the receiver to know that the mask is intended for them. In many ways, this is a game about good communication skills. Communication is sending and receiving information. To send a clear message, the receiver needs to know that the message is intended for them. Stops are a mime technique that simply encourages good communications.

After the game has gone on for a little bit and people seem to understand the rules, I add a new one. This one is that whatever energy the sender uses to throw their mask, the receiver must match that energy. Hard to hard; Soft to soft; Demonstrate the different energies.]

After the game, I process with the participants about what they have discovered with the game. Some of the responses tend to be:

· I had to pay attention because I didn’t know when it would be my turn.

· When I throw my mask, I see another person’s interpretation of my mask, my face.

· Sometimes it was hard to come up with an idea quickly. (You can note that “If we were to play this game every day, you would find yourselves becoming better and better at creating the faces.)

You could ask questions like:

· Was there a pattern to this game? (Yes, …remove mask right, pick up new left, show, find someone, stop, throw.)

· Are patterns or sequences important in theatre? (Yes, it’s like learning dialogue, or blocking, or choreography)

· Did you have to concentrate in this game? (Yes, because I didn’t know when it would be my turn? …Point out that this game enhances concentration and our visual acumen.)

Big/Small
Educational value:

· Encourages creativity

· Enhances student’s visual imaging skills

· Develops a sense of ensemble

· Encourages students to take risks

· Enhances a student’s critical eye

We’re going to play a game. It’s called “Big and Small.”  In this game, you need to pay attention to my instructions. First, we are going to stand up, leave some room between you and the next person. Now just stand in what we call a neutral or relaxed position. We’re now going to make ourselves as big as possible. We going to first do this as slowly as possible. Are you ready? OK, feel yourself start to grow. You are getting bigger…bigger…bigger. You are so big it feels like you can fill up this room with your whole body. You’re really big. You are huge. Uhoh! I’m getting smaller. I’m slowly getting smaller…smaller…smaller. I’m shrinking. I’m getting small. Now I’m getting teeny. I’m so small. Wow, the room is so big because I am so small. Uhoh! I’m getting bigger…

[And so on. Repeat the big then small a couple of times.] Now that you are big, move about the room as a big, big person. I’m big. I’m really big. Uhoh, I’m getting smaller. .. Now that you are small move around the room as a small, small person…I’m growing again! I’m growing back to…normal. Whew! It feels good to be my size again.

Can anyone tell me something that is really big? (Elephant, tree, house, whale, etc) OK, let’s imagine we are a [object]. Let’s become a big, big [object]. Now, move around as a [object]. Very Good. Now slowly become yourself and your normal size.

Can anyone tell me something that is really small? (ant, bee, fly, atom, etc) OK, let’s imagine we are a [object]. Let’s get small like a [object]. Let move around as a [object]. Very good. Now become yourself and your normal size.

[Repeat the exercise as different things. Then ask for a volunteer to be big like a [object] and someone else to be small as a [object]. ]

Thank you, I want the two of you to move around as [object 1] and [object 2]. Are you ready? Go. Now try to interact with each other.

[Let the two actors interact for a bit.] OK, great! Let’s thank our actors [applause]. Can I have two more volunteers? What should we have them be this time? [Assign the actors two different characters/objects and repeat the activity.]

OK very good. What do you think we learned from this game? [Response]

Fables Tableaus

Educational value:

· Enhances student’s “composition” skills

· Develops student’s sequencing skills

· Improves student’s ability to select major ideas or events

· Enhances a student’s critical eye

· Improves constructive criticism skills

· Enhances student’s ability to accept and use criticism

· Increases student’s attention to detail

We are going to divide you into # groups. [The number of groups depends on the size of class. Five or six people in a group is a good number. Try not to have more than 4 groups.]

I’m going to give each group a short story. I want you to create up to 10 tableaus to present your story. In the last game we played, you saw how we can create interesting pictures with our bodies. Your story will be like watching a slide show. You will have about 10 minutes each to plan and rehearse your story.

[Demonstrate several tableaus. Then count off the students and divide them into their groups.]

Group 1 will work over here. Group 2 will work here. Etc

[Go to the first group and secretly give them a story. Repeat this until each group has a story. Some stories that work well in this situation are:

· Little Red Riding Hood

· Little Miss Muffett

· Three Little Pigs

· Cinderella]

[Go around to each group to facilitate, but not direct. When it is time, call them together.]

Now we are going to share our work. The rules of performance still apply here. What is the job for the group on stage? (To act; to perform)

That’s right and the group sitting out here, what is their job? (To be an audience; To watch)

And how does the audience watch? (Carefully; Quietly;)

Because when the group finishes performing, what is the audience’s job? (To give feedback.)

And the job of the performers during feedback is to..? (Listen and accept)

Alright, Group 1 come on up here. Ladies and gentlemen, we proudly present Groups #1. Yay!

[Everyone watches the first group. Applause.]

Great job! OK, what story were they doing? [Responses] How did you know that? [Responses. Comment on the responses] What feedback do you have for Group 1? Were their tableaus interesting? Did each picture have a strong focus? Are there suggestions for how they might improve their tableaus?

Good work group one! Now Group 2 come up. Ladies and gentlemen, we proudly present Group 2! [Repeat the process]

[Once all the groups have completed their stories, it’s time to wrap up.]

Writing The Fables
Educational value:

· Enhances student’s composition skills

· Improves student’s sequencing skills

· Improves student’s ability to select major ideas or events

· Enhances student’s ability to communicate images, ideas, and experiences

· Encourages listening and cooperative learning skills

· Increases student’s ability to provide constructive feedback

Now we are going to document our stories. We are going to put our stories on paper and we are going to do this in two ways. I have some index cards. I want each group to select one or two people who are good at drawing to draw a simple picture of each tableau on these index cards. If  you had 7 tableaus, you will draw 7 pictures. If you had 10 tableaus, you will have 10 cards. Secondly, I want the other people in the group to write one sentence for each card. For example, “The spider scared Miss Muffett away.” Or “Cinderella danced with the Prince.” Make sure that tableau 1 matches sentence 1 and so forth. [Hand out index cards and writing utensils. Give the groups time to complete the activity.}

I want the groups to exchange their cards with another group. The first thing I want each group to do is take the picture cards and put them in the correct order based upon how that group performed the story here. You must work together as a group to decide if everything is in the correct order. I don’t want to see one person deciding the order. You must go it together. OK, go ahead. [After this activity is complete…]

Let’s check our work. Could I have a representative from Group # to check to see if Group # put your cards in the right sequence. [Repeat the process}

Now that we have the picture cards in the correct order, I want each group to place the sentence cards under each picture card. Again make sure that you work together and that you agree.

Could we have one representative from each group check the work of the other group?

[The next step in this process could be to remove the picture cards, mix up the sentence cards again, and ask each group to place the sentence cards in the correct order. Another way to do the cards is to take digital photos of the tableaus. Using a Smart Board, the students could manipulate the photos into the correct order.]

Play Building

Educational value:

· Develops student’s ability to identify the elements of a story or play

· Increases student’s retelling and paraphrasing skills

· Develops student’s ability to clearly communicate to an audience

· Enhances student’s composition skills

· Improves student’s sequencing skills

· Enhances student’s ability to relate codification to images, ideas, and experiences

· Encourages listening and cooperative learning skills

· Increases student’s ability to provide constructive feedback

Select or give topic/story

Today, we are going to focus on (topic/story). We are going to explore what we know about (topic/story) and we are going to create our own version of (topic/story) and produce a play about it.

[Depending on what you are trying to teach, there are a couple of choices in selecting a story or topic. You could give the students to topic or story because it fits within your curriculum. The students could select their own topic that may relate to something you are studying. Whatever the choice, it needs to be focused or narrow enough to facilitate the following steps.]

Mapping topic
[One way to insure that everyone in the group have some understanding of the topic is the group identify the various things they know about the topic or story through semantic mapping. Write the selected topic or story title on the board or flip chart. Invite the participants to generate as many words as possible related to the topic. Write the words on the board and categorize the words. Continue until the group has enough information to clarify and characterize the topic.]

Tell me what you know about (topic/story). [mapping]

Alright, we have clarified our story/topic. This will be our focus for today.

Volunteer storyteller
[Invite one member of the group to come forward to tell a story the topic or to tell his or her version of the selected story.]

(Name) is going to tell his/her version of (topic/title). While he/she tells the story, your job is to listen. Remember this is his/her version of the story, not yours. After she/he finishes the story, I will be asking you questions about the story and we will outline the story. That outline will serve as the beginnings of the script for our play. So be sure that you pay attention.

Retell/Outline story

Great job (name)! Thank you. [applause]. Let’s see if we can remember what happens in this story. What happens first? [Outline the synopsis on the board or a flip chart. When the group completes the synopsis…]

OK, so what we have just done is created an outline or synopsis for our play. This gives us the sequence of action in the story. 

Identify elements

Now let’s look at some of the elements of our play. Who are the characters or people in our play? [List responses.] What is the setting for our play? Where does it take place? [responses]. If we were to build a set or location for our play, what would we need? [list]. What objects, things, or props are in the play? [list]

Good, we now know the sequence or synopsis for our play. We know our characters or people. We know our setting, where the play takes place. We know what we would have to make if we were building a set for our play and we know the objects or props for our play.

Cast the play
[There a choices in casting the play. The instructor could ask for volunteers to play different roles. However, if the group has demonstrated good interpersonal skills and cooperative learning skills, this may be an opportunity for the students to begin to take leadership and ownership of their play. Other than performing the roles, there are other jobs available. Someone could be responsible for props. Someone could keep notes of what movement and dialogue is created for the play. Someone could videotape each scene so that there is a record of what they developed and can assist the group in deciding on what they want to keep in their play. This activity works best if the group working on the play does not exceed 15 people. You may want to divide the class into two groups. This keeps the groups to a manageable size. In the end, it will also demonstrate how there are different ways of interpreting the same story when the groups share their work.]

Rehearsals
[The amount of time you can commit to this process influences the depth to which the students delve into the production process. It is important to let them know at the beginning how much time or how many days they will have to create their show. The availability of resources will also influence the degree to which production elements (set, props, costumes) come into play. The primary goals and objectives of the activity also play a role in determining the extent to which the students attend to production elements and the performance level of their work. If the primary focus of the process is to enhance the students’ literary and communication skills or to enhance their understanding of a particular topic, then the rehearsal and production process should remain modest and relatively brief.]

Instructor’s Role

The role of the instructor in this process is that of a facilitator. The students should fee ownership of their work. The instructor should ask questions like: “What do you think this character is feeling?” or “What do you think the goal or focus of this scene is?” The instructor should also keep the students aware of how much time they have to work on the project. If the activity continues to the next class period, the instructor should assist the students in deciding what needs to be done at home and what are the goals for the next class or rehearsal. The instructor should also query the students about where they want to share their work and for whom. 

Sharing
[Sharing is an important part of the process. It gives closure. It can also serve as an informational tool for other students who may be studying the same topic or story. It is important to remember that it is the process that is important here not the product. The rehearsal and sharing process should enable the students to gain a greater understanding of the selected topic and at the same time provide the instructor with assessment tools.  Whatever the decision is for the sharing here are some criteria to consider:

Space: Do the sharing in a location that provides ample space for the performers. The location should also enable the audience to see and hear the “performance.” The space must also be an appropriate size to accommodate the audience. The space should also insure that the performers and audience will be able to focus on the “performance” and not be distracted. A classroom, multipurpose room, or theatre may be an appropriate choice. 

Audience: All performances need an audience, but since the focus here is on process, then the determination of who the audience is should emanate from what is best for the students. Sharing in front of their fellow classmates could be sufficient. Performing in front of other students studying the same topic or story could also be appropriate. However, this should only happen if your students are prepared for this level of “sharing” and if the audience has also had some preparation. Anything beyond this, tends to place greater emphasis on product rather than process.]

Poetry in Motion

Educational value:

· Develops student’s ability to interpret and to draw inferences

· Improves student’s ability to identify the elements in poetry

· Increases student’s critical reading skills

· Enhances student’s composition skills

· Increases student’s ability to provide constructive feedback

[Note: for this exercise we use Wallace Stevens’ poem Thirteen Ways of Looking at a Blackbird. The methodology used in this activity can be applied to any reading.]

We are going to read some poems and then we will explore ways to visually interpret that poetry using our bodies. Let’s take a look at our first selection. First, read it silently. [Class reads silently stanza 1 of Thirteen Ways of Looking at a Black Bird by Wallace Stevens.]

Would anyone like to read the poem out loud to the class? [Volunteer reads.]

Very good. Thank you. What are the elements that you see in this stanza?

(Mountains and a black bird)

How many mountains? 

(20)

How many black birds?

(1)

Very good. So we have many and one as one of the important elements in this stanza. What other elements are there?

(The mountains are white and the black bird is black.)

So we have white and black as an element. What else?

(The black bird’s eye is moving and the mountains are still.)

What do you think Wallace Stevens is trying to express in this stanza?

(The beauty and simplicity of nature)

So we have stillness and movement. What I would like you to do now is to work together as a group to capture the elements that we talked about. [The group prepares and shares their piece. Then discusses the process and provides feedback]

Let’s take a look at the second stanza. First, read it silently. [Silent reading]

Do I have a volunteer to read the stanza aloud? [Volunteer reads]

What are the elements in this stanza?

(A bird, a tree, a man)

What do you think that Wallace Stevens is talking about in this stanza?

(It’s about a man who can’t make up his mind.)

And when someone can’t make up their mind, according to Stevens, what do they look like?

(a tree and a bird)

Good. Now I’ll demonstrate one visual interpretation of this stanza and you tell me if you see the elements that we talked about [Demonstrate]

What did you see?

(You were the man. You couldn’t make up your mind. Your hands and your head became the black bird and the tree.)

That’s right. Wallace Stevens observed people. He observed human nature and when he saw someone who couldn’t make up his mind, he saw images of birds and trees.

What we are going to do now is divide into groups. I will give each group a stanza. You will have several minutes to read the stanza, discuss the stanza, find the important elements, make a decision as to what the stanza is about, and then develop a visual interpretation of that stanza. Then you will share your interpretations with the class. [Depending on the stanza, the groups could range from 2 – 4. Assign the some of the same stanzas to more than one group. This way, the class will see that there are different choices to interpret the poem.]

[Sharing. Feedback]

What have you discovered through this process?

(Visually interpreting poems help us understand the poem and the poet’s intentions.)

Now go back and read silently one of the stanzas that we worked on today. [Read silently]

When you read the stanza what happened this time?

( I could understand it more easily. I saw the movements and pictures that we created.]

Those images that we created will probably stay with you every time you read those stanzas. They help us get into the poem and they bring these words that are printed on paper to life.

Literary and Theatrical Elements and Terms
For the purposes of these workshops, we will focus on the following Literary and Theatrical Elements:

Character: A person or anything (animal, object, spirit) presented with human characteristics in a story, play, or poem.

Actor: A person who performs in plays, movies, or TV shows.

Setting: The time and place that a story, play, or poem happens.

Props: Objects that actors touch or use in a play; such as a telephone; glass; book

Set: A construction representing the location of a play, film, or TV show

Theme: The main idea of a story, play, or poem.

Focus: The action, set, and other elements help to draw the audience’s attention to important ideas or moments in a play

Tableau: When actors stop or freeze their actions to create a still picture.

Mime: To perform a character, idea, story, or object through body movements, facial expressions, and gestures; to perform without voice.

Gesture: The use of a movement or positioning of the body or parts of the body to indicate an idea, object, opinion, or emotion

Actor’s Tools:

· Body

· “Voice”

· Imagination

· Experience

· Material (script, synopsis, libretto, score)
Maryland Voluntary State Curriculum
The following is a summary of topics and indicators from the 3rd grade Reading Maryland Voluntary State Curriculum address in the MATI theatre workshops. The third grade curriculum simple serves as an example for how the theatre activities can support the curricular goals. Examples of how the theatre workshop applies to the curriculum goals and indicators appear in parentheses.

Topic
C. Fluency

Indicator

1. Read orally from familiar text at an appropriate rate

(In the poetry interpretation portion of the workshop, participants first read a stanza silently. Then one participate reads the stanza aloud to the group.)
Indicator

2. Read grade-level text accurately

(Following the poetry reading to the group, the group analyzes the text. After the analysis, the group creates a physical interpretation of the stanza and the rereads the stanza silently.)
Topic
D. Vocabulary

Indicator

1. Develop and apply vocabulary through exposure to a variety of texts

(Throughout the workshop process, participants learn specific theatre vocabulary. The participants and instructor apply this vocabulary to the play that they create, the poetry they analyze, and the nursery rhymes.)
Indicator

2. Develop a conceptual understanding of new words

(The participants respond correctly when asked to identify the elements (character, setting, props, etc) of the pieces that they are reading or creating

Indicator

3. Understand, acquire, and use new vocabulary

(The instructor and participants employ the theatre vocabulary throughout the two days of the workshops.)

Topic
E. General Reading Comprehension

Indicator

1. Develop comprehension skills through exposure to a variety of texts

(Through theatre games such as Environments and Masks, students recognize sequences, develop their observational and critical analysis skills, and develop their ability to concentrate.)
Indicator

3. Use strategies to prepare for reading (before reading)

(Participants develop a semantic map of the topic. One participant tells a story based on the selected topic. With guidance from the instructor, the participants retell the story and outline it. The participants identify the elements in the story.)

Indicator

4. Use strategies to make meaning from text (during reading)

(In re-reading the poetry stanzas, the participants recall the physicalization they created for that stanza.)

Indicator

5. Use strategies to demonstrate understanding of the text (after reading)

(Participants create a physicalization of one of the poetry stanzas, share their piece with the group, and receive feedback.)

Maryland Essential Learner Outcomes

Theatre Elementary

The activities in the workshops in this packet address the following ELOs

OUTCOME I: PERCEIVING, PERFORMING,

AND RESPONDING – AESTHETIC EDUCATION

Expectation B: Identify and describe the visual,

aural, oral, and kinetic elements of dramatic

performances

OUTCOME III: CREATIVE EXPRESSION AND

PRODUCTION
Expectation A: Use a variety of theatrical

elements to communicate ideas and feelings

Expectation B: Demonstrate knowledge of

theatre performance and production skills in

formal and informal presentations

OUTCOME IV: AESTHETIC CRITICISM
Expectation A: Demonstrate an understanding

that theatre requires unity of effort and effect by

applying social concepts in ensemble building

Expectation B: Articulate basic criteria for

evaluating theatrical responses

Expectation C: Evaluate theatrical performances

and productions using a variety of aesthetic

criteria
Resources: Theatre Activities and Lesson Plans
There are a number of online resources that provide successful theatre activities and lesson plans that incorporate theatre into the curriculum. Below is a sampling of several sites:

Quest: arts for everyone

All of the materials in this guide appear on the Quest website. The website also provides a summary of performances, workshops, and residencies that are available. 

www.quest4arts.org

ArtsEdge

The Kennedy Center’s ArtsEdge website is an excellent resource. The site has fully developed and vetted unit and lesson plans. The site also includes links to other resources. You can also submit your own lesson plans.

http://artsedge.kennedy-center.org/

EDSITEment 

This site is a partnership between the National Endowment for the Humanities and the Council of Greater City Schools and part of the MarcoPolo Consortium, this Web site offers educators resources in the humanities and social studies for use in the classroom.
http://edsitement.neh.gov/

Theatre Lesson Plan Exchange

The site includes lesson plans, activities, and links. You can submit your plans and activities to this site.

http://www.geocities.com/Shalyndria13/

teAchnology
Lesson plans, curriculum, rubrics, worksheets for all subject areas are available on this site. You can subscribe to teAchnology’s online newsletter. There is also a membership services area.

http://www.teach-nology.com/teachers/lesson_plans/

Proteacher

The Proteacher site focuses on readers theatre and includes lesson plans and scripts.

http://www.proteacher.com/070173.shtml

Creative Drama

Focusing solely on creative drama, this site features games, activities, and a creative drama bibliography.

http://www.sites4teachers.com/links/redirect.php?url=http://www.creativedrama.com

ArtsWork
Covering K – 12, this site includes information about careers in the arts to lesson plans.

http://www.sites4teachers.com/links/redirect.php?url=http://artswork.asu.edu/arts/teachers/lesson/drama/

Instructional Materials in Drama

The site provides links to other resources for instructional materials in drama.

http://www.sites4teachers.com/links/redirect.php?url=http://www.cln.org/subjects/drama_inst.html

Theatre and Education Research

An ever-growing body of research clearly demonstrates the value of theatre in education. Researchers are documenting what many of us who are involved in education and theatre already know from experience. Theatre enhances academic, personal, and interpersonal growth. Below are some are some brief statements from a variety of studies that you might find helpful. For more about theatre and education research, visit the Arts Education Partnership website. The Partnership’s publication Critical Links: Learning in the Arts and

Student Academic and Social Development is particularly useful. You can download the document at the following url: 

http://www.aep-arts.org/PDF%20Files/CriticalLinks.pdf

Findings:

[Theatre is] another way for focusing – of taking up an attitude to [the writer’s] material.  Either a clear role or a clear sense of audience is needed for a writer to have a starting point. (Barrs, 1987, p. 217)

Because drama is a social act, it differs from the act of reading or writing.  Participants have to construct their meanings collaboratively.  Without a group, there is only a monologue, not a drama.  When participants respond to one another, they are challenged to create meaning together, and in the process there are surprises and discoveries.  The multiple voices in a drama echo the dialogic nature of the creation of meaning in all of human interactions. (Wagner 1998, p. 30)

When students are “being” as well as “doing,” the potential for exchange of thought and language grows, and they can negotiate between their own knowledge and the “as if—what if” world.  In drama, language controls and influences both the real and the imaginary situations and relationships.  Students are not talking to talk, but are talking to learn, to influence, to persuade, to interpret, they are using and developing all of their linguistic resources. (Booth, 1998, p.71)

No view is ever complete.  To recognize the role of perspective and vantage point, to recognize at the same time that there are always multiple perspectives and multiple vantage points, is to recognize that no accounting, disciplinary or otherwise, can ever be finished or complete.  There is always more.  There is always possibility. (Greene 1988, p. 128)

For the…child, participation in this work is a turning point: in how the child is seen by others and in the child’s self-concept.  The…child—who has often been rejected for negative, destructive, or confused action—has the chance to make an effective and creative contribution.  In so doing, the child’s sense of personal growth is given new life. (Bernstein 1985, p.223)

Gesture is the shoot from which writing grows. We start by gesturing as if writing in the air; our gestures are signs and symbols just as our later pictures and writings on paper are also signs and symbols. (Wagner, 1998, p.18)

Results of the studies reviewed show improvement in generalized story comprehension suggest that repeated enactment of stories should help students in reading as well as in remembering stories they have heard, since reading comprehension is dependent on the same story schemata. . . .  Improvisational drama, perhaps more obviously than other oral language activities, ties directly into both literacy and into nonverbal knowing.  Dramatizing a story one has just read or pantomiming a poem or story as it is presented orally helps children internalize the meaning of language, extend their range of understanding, or make unfamiliar words their own. (Wagner 1998, p. 197)

Prewriting or rehearsal has an impact on writing quality.  As it involves a creative product in itself, drama allows the writer to test out, evaluate, revise, and integrate ideas before writing begins.  Thus, drama is a more complete form of rehearsal for writing than discussion. (Blaine H. Moore and Helen Caldwell 1993, p.109)

Academic grades, standardized test scores, measured reading levels, attitudes about commitment to community—all are higher for students maintaining high levels of activity in music, chorus, drama, and the visual arts.  …[If not involved themselves.], our data support the contention that rubbing shoulders with arts involved youngsters in the middle and high school years is, on average, a smart idea when it comes to choosing friends and activities. (Catterall, 1997, p. 14)

The multidimensional learning that occurs is a natural component of children’s pretend play, whether the children are skilled pretenders or beginning players. Some suggest that for children with language impairments, and for those with developmental delays, this type of play is particularly important. Because dramatic play is child-directed, and child-selected, it often motivates children to stretch their skills in order to keep the play going. (Davidson 1996, p. 7)

Recent work in the field of cognitive psychology suggests the arts as intelligences beyond the merely logical, sequential, verbal, and rational to which the schools most exclusively teach. Howard Gardner at Harvard University suggests seven seats of intelligence, only one of which is purely logical/mathematical. Others are spatial (visual arts), bodily-kinesthetic (dance), musical, and personal intelligence involving knowledge of others found in drama and musical performances in groups. A child’s discovering his capability in these other intelligences reinforces his self-worth and builds his confidence. (Oddleifson 1990, p. 2)

The teacher is integral to the interactions, shaping encounters like a director, setting up scenes like a stage manager, responding like an audience, and engaging with students like a fellow actor. (Betty Jane Wagner 1998, p.97)
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